
The described lesson below is the result of a desire to integrate more simulative materials into

classroom structure, as well as introduce a stronger emphasis onmap instruction in our high school social

studies department’s curriculum.We have been attempting to standardize our curriculum asmuch as

possible while allowing for teacher agency in the classroom, the Rwandan Genocide was chosen as a case

study for 10th grade International Relations students to explore the theories behind what causes conflict,

what justifies conflict, and what the results of conflict can be.

One avenue we have settled on for our curriculum is to include at least three simulations per

semester as we prepare students for a grade-wide collaborative, 10 class period simulative exercise called

Statecraft which operates much like aModel UN. By including simulations at the classroom level before this

massive undertaking at the end of the semester, students becomemore comfortable engaging with and

using, to great effect, various tools of diplomacy. The practice simulations in the classroom allow for the

Statecraft sessions to runmuchmore like the United Nations and less like an awkward 10th grade

classroom. Referenced below are materials from the Council of Foreign Relations, a free diplomacy tool

that offers incredible simulation resources for classrooms. A great diversity of role descriptors and

research links, advocacy guides and positionalities, and thematic issue-based “tutorials” accompany a series

of modern, historical, and fictional situations which require(d) a great level of diplomacy to resolve.

The other goal, map integration, is less of a curriculum goal at the department level andmore of a

skills development exercise.While I would have loved to have theOsher Library be the sole provider of the

map resources library, I could not find enough African-centeredmaps to make that happen. Maine

newspapers however have been a treasure trove of map resources for students to peruse. I provided a few

links for students but will encourage them to use newspaper archives for evenmore study when

connecting to theMaine community.

Though this lesson as written is intended for an International Relations class, there are many

elements outside of the theory that could be applied to European or African history study, a discussion on

economic aid, or even any class looking for an anthropological lens to a relevant topic. Depending on the

message you want to send or the lesson you want to instill, the Rwandan Genocide can likely serve as a

catalyst for starting a discussion.



Lesson Name Rwandan Genocide and Human Security ThroughMaps

Grade Level 10th Grade

Estimated number of lessons Five 80minute lessons
● One for each inquiry objective
● One for simulation preparation
● One to conduct the simulation

Compelling Question:

Towhat extent did various elements of Human Security influence the origination and
implementation of the Rwandan Genocide?

Applicable Standards

● Civics and

Government (3)

● Geography (1)

● History (2)

Civics and Government 3:
(D2) Analyzing the political structures, political power, and political perspectives
of the diverse historic and current cultures of the United States and the world.

Geography 1:
(F1) Analyzing local, national, and global geographic data on physical,
environmental, and cultural processes that shape and change places and regions.

(D1) Proposing a solution to a geographic issue that reflects physical,
environmental, and cultural features at local, state, national, and global levels.

History 2:
(D2) Making use of primary and secondary sources, identifying and analyzing
major turning points and events in the history of world cultures as it pertains to
various historical and recent migrant groups

Inquiry Objectives

1. Identify the elements of Human Security
2. Explain the external and internal influences that resulted in the Rwandan
genocide
3. Describe the stages of genocide in the context of the Rwandan genocide

Supporting Question 1 Supporting Question 2 Supporting Question 3

Which elements of Human
Security most frequently result
in conflict on the Sub-Saharan
African Continent?

What external and internal
influences resulted in the
Rwandan Genocide?

Which stages of genocide are
most frequently seen on the
Sub-Saharan Afircan Continent?

Formative Assessment /

Performance Task

Formative Assessment /

Performance Task

Formative Assessment /

Performance Task



Have students create a map

highlighting regions where

human security threats have led

to conflict in the past decade,

and annotate themapwith

specific elements of human

security that were predominant

in these conflicts.

Additionally, students will

analyze themap to write a NSC

memo summarizing the

geographical distribution of

conflicts related to different

human security elements.

Have students develop a layered

map of Rwanda showing

external and internal influences

that contributed to the

genocide. They will use different

colors or symbols to distinguish

between external factors (e.g.,

Belgian colonial history, UN

interventions) and internal

factors (e.g., ethnic tensions,

political power struggles).

Students will hold a classwide

debate evaluating which

influencedmore, external vs.

internal.

Students will create a comparative
map of the African continent
indicating areas that have
experienced various stages of
genocide using a legend to
represent each stage. In groups,
students will discuss patterns and
trends observed in the maps and
suggest possible reasons for these
patterns based on historical and
socio-political contexts.

Featured Sources Featured Sources Featured Sources

Ethnic Distribution
Population Density
Economic Activity
Mining Deposits
Pre-conflict refugees and IDPs
Rainfall

UNHCR Responses
Demilitarization efforts
Post-conflict travel advisory
Pre-colonization
Deaths by region

Pre-Colonization Africa *
Genocide after Holocaust
2011-2015 genocide predictions
Darfur
Image of Maine Refugees *
PPH -Maine Refugees

Summative Performance Task Students will conduct a NSC simulation taking place in the 1990s,

ultimately having the President making a decision on how to address

the Rwandan Genocide. The Council on Foreign Relations has a

series of simulations that have students break out into 15-20 various

roles (President, Director of National Security, Advisor to the

President, etc.), study the goals/actions of each role, and research

preparation materials in order to be able to conduct a simulation.

Though there isn’t prepared simulation content on Rwanda, students

will model the same structure with one day of preparation in

studying roles andmaterials, and one day of conducting the

simulation. Students will be graded according to the Civic

Participation and Application rubrics standardized to theMTA Social

Studies skills tree.

Modifications ELL Students:

Provide translated role descriptions and key documents in their

native language, and pair themwith bilingual peers or use language

support tools.

https://tinyurl.com/osherrwanda
https://www.cia.gov/the-world-factbook/static/ef40db84358fb56eed7adaeb22e86fba/RWANDA_Population_density.jpg
https://www.netmaps.us/wp-content/uploads/2015/05/Rwanda-economic-map.png
https://www.researchgate.net/profile/Diderot-Nguepjouo/publication/326059953/figure/fig1/AS:642788366491650@1530264097805/Map-of-mineral-potential-and-exploitation-REMA-2015.png
https://www.ushmm.org/genocide-prevention/countries/rwanda/turning-points/the-rwandan-refugee-crisis-map
https://2017-2020.usaid.gov/sites/default/files/Rwanda_Floods_DD_Map_-_05.11.20_Cover_0.png
https://amzirlodp-prd-s3.s3.amazonaws.com/documents/images/big_4f1f82525fb97a236098b041ca2d385cf5630827.jpg
https://upload.wikimedia.org/wikipedia/commons/thumb/c/c1/RPF_advance_Rwandan_genocide_with_Zone_Turquise.png/800px-RPF_advance_Rwandan_genocide_with_Zone_Turquise.png
https://www.smartraveller.gov.au/sites/default/files/2023-04/rwanda_230412.jpg
https://live.staticflickr.com/8636/15926155787_3e8c0f80c8_z.jpg
https://cla.umn.edu/sites/cla.umn.edu/files/unsorted/images/8113080_orig.jpg
https://oshermaps.org/browse-maps?id=155411#?c=&m=&cv=&xywh=-1333%2C991%2C12732%2C5848
https://lekcja.auschwitz.org/30_swiat_po_holokauscie_en/images/173015b63a020_mapa_LUDOB_JSTWO_eng.jpg
https://cdn.govexec.com/media/gbc/docs/pdfs_edit/genocide_-_2011-2015_d1.jpg
https://cdn.britannica.com/08/123908-050-2C87C6C6/map-extent-conflict-countries-locations-Darfur-refugees-2008.jpg
https://oshermaps.org/browse-maps?id=156203#?c=&m=&cv=&xywh=-1010%2C-289%2C9031%2C4148
https://www.pressherald.com/2017/02/12/interactive-where-maines-refugees-come-from/
https://education.cfr.org/teach/conflict-warfare-0


IEP/504 Students:

Offer personalized role modifications, such as breaking tasks into

smaller steps, providing additional scaffolding, and allowing the use

of assistive technology.

Gifted Students:

Challenge them facilitating the group discussion

Struggling Students (without identified needs):

Pair themwith supportive peers and provide clear, concise

summaries and graphic organizers to aid in understanding.

Taking Informed Action Students will create a video presentation where they share insights

and decisions from their National Security Council simulation on the

Rwandan Genocide. Each student will contribute by summarizing

their role, the key influences they considered, and the collective

decisions made. They will decide on and include visual aids such as

maps and charts to illustrate their points, and engage the audience in

a sample Q&A session to further explain the complexities of the

situation. This presentation will be then shared to parents, local

officials, and community members who are interested.


